57 Journal of Tikrit University for Humanities (2023) 30 (2) 57-72

Jw Pl S R haai dens
o o] Wkt b ety by Bt

Investigating the Intrinsic
Motivation toward Learning

English at Tikrit University
ABSTRACT

Lot o Felnentien tr Harvs Ssmes

Prof.Dr. Istabraq Tarig Al Azzawi

College of Education / University of Tikrit

Luma Adnan Taha (M.A. Student)

College of Education / University of Tikrit .. . —
It is important to recognize the fact that motivating

learning is a central element of good teaching.
Intrinsic motivation gives learners a chance to use the
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between males and females® intrinsic motivation.

This study is a descriptive study and the sample of
this study is 160 students at the second year of the
Department of English at Tikrit University in the
academic year 2021/2022.
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language learning.
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Introduction

1.1 statement of the problem

The reasons for learning English are widely affecting motivation among
the students. Motivation is considered to be a major key factor which affects
learning English as a foreign language (EFL). The prosperous in learning depends
on motivation. Learning and motivation are inevitable. The significance of intrinsic
motivation cannot be denied in an EFL context. Intrinsic Motivation is one of the
dominant idea in the field of learning which processes success and failure degree
of students™ acquisition of a foreign language” (Brown, 2007:213). Accordingly,
the present study tries to study the intrinsic motivation of the Iragi EFL college
students.

1.2 Aims of the study
This study aims to identify:
1. To what extent that EFL student at Tikrit University is intrinsically motivated
toward English language learning.
2. The difference between males and females in their * intrinsic motivation.
1.3 Hypotheses
The study hypothesizes that:
1. There are no statistically significant differences indicating that Iragi EFL college
students’ are intrinsically motivated to English language learning
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2. There is no statistically significant difference in the intrinsic motivation between
males and females to learn English.
1.4 Value of the study

The value of the current study stems from the value of intrinsic motivation
in learning English language Thus, the value of this study could be summarized as
below:

1. Raise teachers and students’ awareness of the importance of intrinsic
motivation for the English language learners.

2. Translators and textbooks designers; besides it is also important for everybody
who interacts with native speakers of English in every field of life such as
commerce, diplomat, working and traveling.

1.5 Limits of the study

The present study is limited to:

1. Shedding light on the Students’ intrinsic motivation toward English language
learning.

2. EFL second-year students at Tikrit University during the first course of the
academic year 2021/2022.

1.5 Definition of Basic Term

It 1s defined as —the extent to which the individual works or strives to
learn the language because of a desire to do so and the satisfaction experienced in
this activity (Gardner, Lalonde, & Moorcroft, 1985: 55).

Intrinsic motivation is an inner force that motivates students to engage in
academic activities, because they are interested in learning and they enjoy the
learning process as well (Chow & Yong, 2013:214).

Operational definitions: The activity is undertaken for self-pleasure and
individual satisfaction. It may be characterized by curiosity and a desire to meet
challenges. Intrinsic motivation is driven by an interest or enjoyment which a
person feels in a task, and also Students with learning goals of seeking
understanding for mastery of science content and skills are said to be intrinsically
motivated (Cavallo, Rozman, Blickenstaff, & Walker, 2003:130)

2. Theoretical background and previous studies
2.1 Motivation

According to Dornyei (1998:117) motivation “is one of the key factors
driving language learning success”. Harmer (Harmer, 2007b:51) argues that
“motivation is some kind of internal drive which pushes someone to do things in
order to achieve something” Brophy (2004: 3) claims that “motivation is a
theoretical construct used to explain the initiation, direction, intensity, and quality
of behavior, especially goal directed behavior”.
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Motivation to do something can come about in many ways, it can be a
personality characteristic or a stable long-lasting interest in doing something, it is
pertinent to note that achieving high level of motivation in the classroom leads to
higher levels of understanding (ibid).

There are several definitions of motivation. Motivation has been related to
the amount of intellectual energy typically used in learning activities, and this led
to a belief that motivation could be seen as a stable characteristic of the
individual, on a par with personality. Motivation is what causes a person wants to
know, act, understand, believe or gain particular skills. It can also be defined as
the drive to satisfy the individual’s need e.g. a learner who wants to learn how to
read and count so that he/she will not be cheated when he/she goes out shopping
(Filgona et al., 2020:19).

2.1.2 Intrinsic Motivation in Education

Intrinsic motivation is an important topic in education. Teachers and
instructional designers strive to develop learning environments that are
intrinsically rewarding. Unfortunately, many traditional paradigms suggest that
most students find learning boring so they must be extrinsically goaded into
educational activities (Dornyei, 1998:117).

According to Ryan & Deci (2000a:56) Intrinsic motivation: is defined as the
doing of an activity for its inherent satisfaction rather than for some separable
consequence. When intrinsically motivated, a person is moved to act for the fun
or challenge entailed rather than because of external products, pressures, or
rewards. Intrinsic motivation is clearly visible in young infants that consistently
try to grasp, throw, bite, squash or shout at new objects they encounter. Even if
less important as they grow, human adults are still often intrinsically motivated
while they play crosswords, make paintings, do gardening or just read novels or
watch movies. Some examples of intrinsic motivation are:

e participating in a sport because it is fun and you enjoy it rather than
doing it to win an award

e learning a new language because you like experiencing new things, not
because your job requires it

e spending time with someone because you enjoy their company and not
because they can further your social standing
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e cleaning because you enjoy a tidy space rather than doing it to avoid
making your spouse angry

e playing cards because you enjoy the challenge instead of playing to win
money

e exercising because you enjoy physically challenging your body instead
of doing it to lose weight or fit into an outfit

¢ volunteering because you feel content and fulfilled rather than needing it
to meet a school or work requirement

e going for a run because you find it relaxing or are trying to beat a
personal record, not to win a competition

e taking on more responsibility at work because you enjoy being
challenged and feeling accomplished, rather than to get a raise or
promotion

2.2 Previous Studies

2.2.1 Hesek (2004)

The aim of the study is to find out whether intrinsic motivation and self-
determination are key factors in academic achievement and success intrinsic
motivation in the classroom. The sample of the study consists of 56 fourth grade
students from a large suburban school district in upstate New York.

The tool of the study is a test. Results demonstrate that intrinsic motivation
Is positively connected with the student's change in scores from pre-test to post-
test. While the association is not statistically significant, it reveals a favorable
relationship between intrinsic drive and material learnt and kept over time.

2.2.2 Naima (2013)

This study aims at investigating the relationship between intrinsic
motivation and oral proficiency. The tool of the study includes two
questionnaires one is for students and another is for teachers; in addition to the
classroom observation.

The students' questionnaire is meant for a sample of twenty (20) third-year
LMD students from the Department of English at Mila University Center.

The analysis of the questionnaire show that both learners and teachers
consider intrinsic motivation an important factor in enhancing the skill of
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speaking, furthermore, the results of observation are in agreement with the results
of both the learners and teachers’ questionnaires.

2.2.3 Shillingford & Karlin (2013)

The aim of the study is to examine the role of intrinsic motivation in the
academic pursuits of nontraditional students. The sample of the study consists of
35 undergraduate students in a Midwestern university. The academic institution
Is @ mid-sized university located in a mid-sized city.

The tool of the study is a questionnaire. Results of the study show that
respondents endorsed more items of intrinsic motivation than extrinsic
motivation or a motivation. Hence, the desire to demonstrate competence, a need
for a sense of self determination, and the pleasure and satisfaction derived from
the college experience play a greater role in nontraditional students’ academic
pursuits than the external rewards such as, career advancement.

2.2.5 Discussion of Previous Studies

The three previous studies do not deal with intrinsic motivation and
illocutionary competency. Though they differ, in one way or another, in their aims,
sample, results and procedures that are adopted to achieve the intended objectives ,
but they enrich the current study. It is expected to find differences and similarities
in the variables used, the objectives set, data collection, the conclusions obtained.
The three previous studies are discussed in the light of the following points.

A. Aims

The previous studies aim to find the effect of intrinsic motivation and
illocutionary competency to short stories on English language learning. The aims
of the present study are similar to Hesek (2004)‘s study which focuses on
intrinsic motivation and self-determination. This also similar to Naima (2013)
study that aims to investigate the relationship between intrinsic motivation and
oral proficiency. Shillingford & Karlin (2013) aims to study article examines the
role of intrinsic motivation in the academic pursuits of nontraditional students.
While the current study differ from these studies in the aims to what extent that
Iraqi EFL college students are intrinsically motivated toward English language
learning, and to determining whether or not there is a relationship between
intrinsic motivation and illocutionary competency of the Iragi college students.

B. Sample

The sample of the current study includes(160) EFL University students
while the sample of the Hesek (2014) consists of 56 fourth grade students from a
large suburban school district in upstate New York. The sample of Naima
(2013) consists of twenty (20) third-year LMD students from the department of
English at Mila University Center. The sample of Shillingford & Karlin (2013)
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consists of 35 undergraduate students in a Midwestern university.
C. Instruments

The instruments of the current study include a questionnaire, while the
instrument of the Hesek (2014) is a test. The research tool of Naima (2013)
includes two questionnaires; one for students and another for teachers; in addition
to the classroom observation. The instrument of Shillingford & Karlin (2013) is
a questionnaire.
D. Results

The results of the Hesek (2014) show that intrinsic motivation is positively
correlated with the students’ change in scores from pre-test to post-test. While the
correlation is not significant, it indicates a positive relationship between intrinsic
motivation and information learned and retained over time. The results of the
Naima (2013) show that both learners and teachers consider intrinsic motivation
an important factor in enhancing the skill of speaking, furthermore the results of
the observation are in agreement with the results of both the learners and
teachers’ questionnaire. The results of the third study, shows that respondents
endorsed more items of intrinsic motivation than extrinsic motivation or a
motivation. Hence, the desire to demonstrate competence, a need for a sense of
self determination, and the pleasure and satisfaction derived from the college
experience played a greater role in nontraditional students’ academic pursuits
than the external rewards such as career advancement.

3:Procedures
3.1 Population and Sampling:
3.1.1 Population

Population is the group to which a researcher would like the results of
the study to be generalized (Gay, Mills, & Airasian, 2011:129). Such group is
known as population in research. However, some researchers use the word
‘universe’ in place of ‘population. Universe refers to the set of all the units, which
possess a variable characteristic under study (Shukla, 2020: 1).

The population of the present study includes of 300 second-year college
students (male and female) who are studying in the morning studies in the
Department of English at the College of Education for Tikrit University or the
academic year 2021-2022.

3.1.2 Sample
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A sample “is a group of individuals, items, or events that represent the

characteristics of the larger group from which the sample is drawn” (Gay and
Geoffrey, 2010:129).

The sample of the present study includes 160 second-year college students
(male and female) which represent 68% of the population as indicated in table 1

Table 1
The Population and Sample of Students in the Study

The College of
Education for 400 15 160 40%
Humanities (Tikrit)

3.2 Questionnaire

The questionnaire is a widely used and useful instrument for collecting
survey information, providing structured, often numerical data, being able to be
administered without the presence of the researcher, and often being
comparatively straightforward to analyze (Wilson and McLean 1994).

In the present study, the researcher uses the questionnaire, which consists of
20 items, some of them are positive and others are negative, to measure the
intrinsic motivation of students in learning English language . The questionnaire
is adapted from two sources with some modification, the first ten questions are
adopted from the study under the title ,,Intrinsic and Extrinsic Motivation for
Learning English as a Second Language (ESL) Among Pre- University Students
of Pakistan’ conducted by Oleti¢ & Ili¢ (2014), while the other questions are
adapted from the study under the title ‘Academic Intrinsic Motivation in
Elementary and Junior High School Students’ conducted by Gottfried ( 1985).

3.2.1 Content Validity of the Questionnaire

To ensure the validity of the questionnaire which is used to assess
students' IM to learn English, the questionnaire specification is produced as
shown in table (2). The researcher employed content validity and the Product
Moment Formula with SPSS version 26 to determine the validity of students'
IM to learn English.

There is a criterion for determining the legitimacy of objects. If the
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correlation coefficient is greater than or equal to 'r' table, the item is regarded

valid; otherwise, the item is declared invalid. At significance level of 5% (a =
alpha = 0.05), for N = 330 with df = N — 1 =330 — 1 = 329, r table is 0.109.
The validity criteria and outcomes are shown in the tables below:

Table 2
The Specification of the Questionnaire

The Specification of the Questionnaire

No. Variables Item number
1 Curiosity 1.3.45.8.17
2 Challenging 2.6.18.19
3 Persistence 7.9.10.12.13
4 Mastery 11.14.15.16.20

3.2.2 Scoring Scheme of the Questionnaire

The score is based on the Likert Scale Type. Likert Scale Type is a scale with
a number of points, usually at least three but not more than seven. The
questionnaire is a multiple-choice form of five alternatives, and scored as follows:

Table 4

The Scoring Scheme of Questionnaire Item

Scale
Item Strongly Disagree | Neutral | Agree Strongly
Disagree agree
Positive 1 2 3 4 5
Negative 5 4 3 2 1

3.2.3 Final Administration of the Questionnaire

The final administration of the questionnaire took place on 20". of Jan.
2022, in Tikirt University . The purpose of the questionnaire, as well as the
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purpose of the study in general, have been explained to the respondents. Each
respondent has completed her/his copy completely.

4: Analysis of Data and Discussion of Results
4.1 First Hypothesis of the Study
In order to analyze the intrinsic motivation of the participants toward
English language learning the mean score of each item that is based on the 5-point
Likert scale has been calculated, as seen in table (5).

Then interpreted the total scores by classifying them into five groups. The
interpretation of the students’ intrinsic motivation toward English language
learning is presented in the following table:(5)

Table 5

Categories of Students’ Intrinsic motivation

. sre | Categoy

X <40 Very Low
40 <X <50 Low
50<X <65 Average
65 < X < 80 High

X >80 Very High

To interpret these findings, the researcher used the Likert Scale 5-point
intervals is used , to illustrate the sample's general tendency based on the mean
scores. as shown in table (6).

Table 6
5-points Likert Scale

Likert Interval | Description Interpretation
Scale Level

1 1.00-1.79 | Strongly disagree | Very Low

2 1.80-2.59 | Disagree Low

3 2.60-3.39 | Neutral Moderate

4 3.40-4.29 | Agree High

5 4.20-5.00 | Strongly Agree Very High
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The contribution of intrinsic motivation results are described by using the
SPSS version 26 programme. As we know, this segment of the questionnaire deals
with the intrinsic motivation of students toward learning English language .

Students’ intrinsic motivation toward learning English language at (Tikrit
University) is presented in the following diagram (Figure 1)

1%

Va .

H low

50% average

m High
m very high

Figure 1 Students score in Intrinsic Mitivation at
Tikrit University

Based on the diagram, the lowest percentage at Tikrit University is (0.006%)
and the highest is (0.48%). The above classification shows that there is 1 student (1
%) in a very low category, 13 students (8%) in a low category, 77 students (50 %)
In an average category, 56 students (33 %) in a high category and 13 students (8
%) in a very high category. As a result, the researcher has found that most second-
year students in the English Department have Average intrinsic motivation toward
learning English language

Table (7) indicates the Average (63.3125) for Tikrit University. So the first
hypothesis indicates that Tikrit university have Average intrinsic motivation
toward learning English language.

Table 7
Group Statistics

Tikrit 160 163.312 | 11.022 871
S
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4.2 The second Hypothesis of the Study

T-test formula is used to analyze the collected data in order to verify the second
research hypothesis, "Is there any difference between the intrinsic motivation of
the male and the female in learning English language " Cohen et al (2007:543)
specify that the t-test formula is used to determine whether there are statistically
relevant differences between the means of two groups using parametric data from
random samples with a normal distribution.

After supplying the necessary data to the SPSS programme, the results are
obtained in form of two tables. The first table is (8) Group Statistics and the second
Is (9) Independent Sample Testing.

Table (8) indicates the average (mean) of the vote for each group: (73) for
males and (87) for females, i.e. there is a difference between the means of the two
groups. Is this difference statistically significant, i.e. is the null hypothesis (there is
no statistically significant differences between the interest of male and female in
listening to the short stories) supported or not supported?

The data shown in table (8) indicate that the most critical pieces of data for
introductory purposes are the Levene test and the level of significance for the two-
tailed test (Sig. 2-tailed).

The Levene test is a tool that indicate which row is right for (equal variances
assumed’ and ‘equal variances not assumed). According to Levene’s test and t-test
results:

1. If p <0.05, reject HO and accept H1. The variances are significantly different.

Therefore, we cannot assume that they are equal.

2. If p>0.05, accept HO. This means that the variances are not significant
different. Therefore, it is assumed that they are equal. (ibid).
sig. = 0.052 in the Levene’s test part, so p value is (0.052). This implies p
(0.052) is greater than 0.05 and equal variances assumed that there is a significant
differences between males and females. Moreover Sig. 2-tailed =0.991 in the t-test
part, so p is (0.991) and p is greater than 0.05.
Table 8

Students’ Score in Intrinsic Motivation

Std.
= IStd. Error
Gender N Mean | Deviation NIEED

Tikrit students’ intrinsic |[male 73 63.30] 9.682 1.133
motivation

Female 87 63.32| 12.087 1.296
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Table 9

Independent Samples Test

Levene's Test for

t-test for Equality of Means

95%confidence Interval of the

Equality of Variances differences

F Sig| t df Sig. | Mean Std. Lower | Upp

(2- Differenc | Error er
tailed) es Differenc
e

Equal 3.828 | .052 | - 158 991 -.020 1.755 -3.487 |3.44
variances 012 6
assumed
Equal - 157.68 |.991 -.020 1.721 -3.421 | 3.38
variances not 012 0
assumed

4.3 Discussions of Results

The findings of this study show that most EFL second-grade students are at the
Average of intrinsic motivation in learning English language due to their individual
intrinsic motivation, Filgona et al,(2020 : 21) Intrinsic motivation :It Characterized
by curiosity and a desire to meet challenges. Intrinsic motivation is driven by an
interest or enjoyment which a person feels in a task. the raw scores obtained from
the questionnaire are statistically and holistically computed, , and the results reveal
that the total mean scores of students’ intrinsic motivation toward learning English
language 1s(63.3125) , which is interpreted as the Average level of intrinsic
motivation. Accordingly, the first null hypothesis (HO) is rejected

Finally, it is found that the average (mean) of the vote for each group: (63.30)
for males and (63.32 ) for females, and the sig. = 0.052 in the Levene’s test part,
so p value is (0.052). This implies p (0.052) greater than 0.05 and equal variances
assumed. More over Sig. 2-tailed = 0.991 in the t-test part, so p is (0.991) and p is
greater than 0.05.

To sum up the findings, it is noticed that Levene’s test and t-test that p >0.05,
so HO hypothesis is accepted This means variances are not different.
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5:Conclusions and Recommendations

5.0. Introductory Note:

This chapter includes conclusions, recommendations that may help in
conducting further studies in the future are given.

5.1 Conclusions

The present study has come up with some conclusions, the most important of

which are the following:

1. It has been shown that the majority of EFL Iragi college students' have a
high IM to English language learning.

2. IM strengthened students' ability to be a good negotiator by questions.

3. It reveals from the questionnaire that female is greater than male and this
shows the interaction to learn English language in IM.

4. Since most EFL teachers are nonnative speakers and receive their training
outside the target language community, this aspect IM of language teaching
Is often overlooked as the teachers themselves are not fully aware or not
competent in this aspect of language acquisition.
5.2 Recommendations

Based on the above conclusions, it is recommended.

1. Students’ IM is essential for academic success, so it is important to take
into account how to raise this aspect in the process of English language
learning.

2. Students should be taught to be autonomous to apply what they have
learned to their own lives.

3. Itis important to consider challenge an important element that raise
student’s level, which allows them to work at an optimal level on a
consistent basis toward meaningful goals.
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